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PROGRAMME

8.30-9.00 

Registration


9.00-9.15 

Mihi Whakatau

9.15-9.30

Welcome

9.30-10.30

Keynote address 


10.30-10.50
Morning tea


10.50-11.45

Papers/workshops



11.50-12.45
 
Papers/workshops



12.50-1.55 

Lunch




2.00-3.00 

Panel 


3.00-3.15 

Afternoon tea




3.20-4.15 

Papers/workshops

4.20-4.35

Conference Close



[image: image3.jpg]




      4.45 

      AGM with drinks and nibbles

Programme Details

	Time
	Session
	Presenter
	Chair

	8.30-9.00
	
Registration                                                       
Tea and Coffee




  Building 170 Foyer

	9.00-9.15
	Mimi Whakatau

Lecture Theatre
170-1009
	Susan Watene, Avian McManus

School of Foundation Studies, Unitec

	9.15-9.30
	Welcome 

Lecture Theatre
170-1009
	Linda Keesing-Styles

Associate Dean, VET Division, Unitec
	Rae Trewartha
Unitec

	9.30-10.30
	Keynote 

Lecture Theatre
170-1009
	Associate Professor Welby Ings

Noted for his inspiring, creative speaking style Welby Ings lectures in the School of Art and Design at AUT University and is an elected fellow of the Royal Society of Arts [Britain], a member of the Technology Advisory Group of the New Zealand Royal Society and a consultant on creativity in learning and teaching.
	Kirk Sargent
MIT

	10.30-10.50
	Morning Tea   Room 170-1011-1012

	10.50-11.45
	Papers/workshops: 

Session 1
	Room 158
Preparing the under prepared: How do we know? How under prepared?

Verna Harford, Heather Watt, School of Foundation Studies, AUT University, Auckland 
	Trisha Hanifin
Unitec

	
	
	Room 170-1015

Exploring the effectiveness of a Peer Tutor Programme: Targeting ‘at-risk students’ 

Simon Walters, Jackie Hammill, AUT University, Auckland
	Elly Govers

EIT

	
	
	Room 170-1016
Academic Literacies: defining terms, exploring models

Chelsea Blickem, Nick Shackleford, Unitec, Auckland
	Catherine Walker

AUT

	
	
	Room 170-1008
How do foundation learners experience success in the ITP sector? A preliminary case study report 

Nick Zepke, Linda Leach, Massey University, Palmerston North
	Alex McKegg

Unitec

	
	
	Room 170-1003
Exploring Numeracy within Vocational Training at a Polytechnic 
Phil Kane,  Numeracy Developer Team 
	Debbie Loveridge
Unitec

	11.50-12.45

	Papers/workshops:
Session 2
	Room 170-1003
Implications of the government recognition of dyslexia for adult learning and teaching in New Zealand post-compulsory environments

Linda Rowan, Massey University, Palmerston North
	Verna Harford

AUT

	
	
	Room 158

Improving Student Success in Pre-Employment Trades Programmes:

Two case studies

Elly Govers, Heather Martin, Margaret Williams, Eastern Institute of Technology, Hawke’s Bay
	Shirley Porter

Boppoly

	
	
	Room 170-1015
The heart of good teaching 
Kitt Foreman, Deborah Brownlie, AUT University, Auckland
	Matthew Farry

Unitec

	
	
	Room 170-1008

Retention data as an indicator of success: the blunt instrument
Alexandra McKegg, Unitec, Auckland
	Simon Walters

AUT

	
	
	Room 170-1016

Education is Everything

Ljiljana M Jovanovic, AUT University, Auckland
	Jurg Bronnimann

Unitec

	12.50-1.55
	Lunch   Carrington’s Restaurant

	2.00-3.00
	Panel

Foundation Learners: Government initiatives to support the implementation of the Tertiary Education Strategies

Lecture Theatre
170-1009
	Hazel Barnes 
Principal Advisor Foundation Learning and Upskilling (Acting)
Tertiary Network Directorate
Tertiary Education Commission

Jill Heinrich 
Project Manager 
Learning for Living 
Tertiary Education Commission

Erica O’Riordan
Developer 
Learning for Living 
Tertiary Education Commission 
Penny Hoy-Mack
Senior Policy Analyst 

Leader development of FLQA requirements
New Zealand Qualifications Authority
	Margaret James

MIT


	3.00-3.15
	Afternoon Tea   Room 170-1011-1012

	3.20-4.15


	Papers/workshops: 

Session 3
	Room 170-1003
Bridging Physics Workshop 
Teresa Fernandez, Centre for Foundation Studies, The University of Waikato
	Lalita Patel

MIT

	
	
	Room 170-1016
Working with Trade Students

Christine Chandler, Kaaho Nelson, Shirley Porter, Ivan Wanhill, Bay of Plenty Polytechnic, Tauranga 
	Heather Watt

AUT

	
	
	Room 170-1008
An Integrated Approach to Course Design for Foundation Education 
Matthew Farry, Trisha Hanifin, Unitec, Auckland
	Kitt Foreman

AUT

	
	
	Room 170-1015

Attitudes and Expectations – the outcomes of a study into the achievement of bridging students on a Bachelor of Health Science (Nursing) programme

Trevor Barnard, Helen Scott, Willem Fourie, Manukau Institute of Technology,Auckland; Karen Davis, Victoria University of Wellington
	Catherine Walker

AUT

	4.20-4.35
	Conference Close

Lecture Theatre 170-1009
	Rae Trewartha

	4.45
	AGM with drinks and nibbles

Room 170-1011-1012
	Rae Trewartha


Abstracts
Preparing the under prepared: How do we know? How under prepared?

Verna Harford, Heather Watt, School of Foundation Studies, AUT University 

Assessing the entry level literacy skills of students is an ongoing challenge for educators involved in open entry programmes. The School of Foundation Studies at Auckland University of Technology offers the pre-degree programmes, Certificate in Health Studies and Certificate in Health Care Support. The aim of these programmes is to assist students in developing the academic literacy skills necessary to gain entry to one of twelve health majors in the Faculty of Health and Environmental Sciences. The diverse educational levels of students enrolling in these programmes illustrated the need to develop teaching and learning strategies to maximize learning.

Over the past five years, a number of assessment tools have been utilised to identify the strengths and limitations of students’ entry level literacy skills. Numerous different group configurations have been implemented, however the debate remains: do we stream or not stream, group students according to English language ability, mix school leavers with mature age students, create ethnicity specific groups? The challenge of meeting the learning needs of underprepared students in open entry programmes remains.

This paper/workshop will discuss a new assessment initiative, explore teaching strategies and reflect on whether the underprepared are now prepared. 
Verna Harford has been working with students in a pre-degree programme at  AUT University, Faculty of Health and Environmental Sciences for the past  five years. In her current role as head of the programme she is working with the team to develop assessment tools to determine the entry level ability of students.

Heather Watt has a MEd and has been involved in foundation education for the past fifteen years. She currently teaches as a senior lecturer in a pre -degree programme at AUT University. Her interests are in developing and enhancing creative teaching and learning strategies to assist a diverse range of students with academic literacy skills. She has just completed an eighteen- month secondment as a developer in the Learning for Living Project, Ministry of Education, which provided professional development for educators to raise adults’ literacy, numeracy and language skills.

verna.harford@aut.ac.nz

heather.watt@aut.ac.nz

Exploring the effectiveness of a Peer Tutor Programme: Targeting ‘at-risk students’ 

Simon Walters, Jackie Hammill, AUT University
Tertiary sector educational institutions strive to increase pass and retention rates.  There are many ways that tertiary institutions do this with some strategies being more effective than others.  This paper explores the use of a diagnostic tool, SOLO (Structure of the Observed Learning Outcome), to help identify students who are at risk of not completing their course and a peer tutoring system to support students to succeed in their course of study. Two lecturers from Auckland University of Technology’s Te Tari Awhina: The Learning Development Centre and the Department of Sport and Recreation Certificate programme worked together to identify specific students needing assistance and implemented a strategy in the form of a peer tutor to attempt to increase the retention rate within the Certificate in Sport and Recreation.  The following paper explores this process and its effectiveness.

Simon Walters is a senior lecturer in the Division of Sport and Recreation at Auckland University of Technology. Simon is programme leader for the Certificate in Sport and Recreation which acts as a foundation programme for higher level (Diploma and Degree) sport and recreation programmes.

Jackie Hammill is a senior lecturer in Te Tari Āwhina: The Learning Development Centre at Auckland University of Technology.  Jackie assists all AUT students with their study skills, especially in the area of academic writing and is supervisor of the Self-Access Learning Lab and Peer Tutor programme. 

Simon.walters@aut.ac.nz

Jackie.hammill@aut.ac.nz

Academic Literacies: defining terms, exploring models

Chelsea Blickem, Nick Shackleford, Unitec, Auckland

The term ‘academic literacies’ has entered our educational discourse over the last decade and requires definition, and models for developing students’ academic literacies have often yet to be explored fully at institutional level.

This paper will outline and evaluate a range of potential frameworks and strategies, and will suggest characteristics of best practice whilst also acknowledging associated opportunities and challenges.

Chelsea Blickem is an Academic Advisor within the Centre for Teaching & Learning Innovation at Unitec. As part of this role Chelsea co-ordinates and contributes to the ongoing development of teaching, learning, and assessment initiatives at Unitec. A particular area of interest is the development of language and academic literacies for all students. Until 2004 Chelsea was Programme Director and lecturer on the Certificate in Intensive English programme at Unitec and has taught EAL students for the past 10 years. Chelsea has an MA in Applied Linguistics (TESOL) and was awarded the Vice Chancellors Commendation upon completion. She has most recently conducted research in the areas of student motivation, transnational education and language support for mainstream students. 

Nick Shackleford is Head of the School of Language Studies at Unitec, a position he has held since 1991. Nick is responsible for the development and operation of English language, language teacher education and international languages programmes in the school. His research interests include language acquisition, language policy and transnational education.

cblickem@unitec.ac.nz

nshackleford@unitec.ac.nz

How do foundation learners experience success in the ITP sector? A preliminary case study report 

Nick Zepke, Linda Leach, Massey University, Palmerston North

This paper provides a preliminary snapshot of findings from research investigating the experiences of foundation learners in Institutes of Technology and Polytechnics (ITPs). This project attempted to counterbalance the government’s emphasis on hard outcomes to paid employment and further study by spotlighting other important outcomes that focus on the experiences of learners and what to them are successful outcomes. 

Specifically, the project investigated how ITP foundation learners experienced their learning, what they considered to be appropriate measures of success, what personal experiences enabled them to identify such success and how institutional and non-institutional factors contributed to their feelings of success. The research used focus groups to interview a convenience sample of approximately 100 foundation learners in six ITPs with enough experience in foundation programmes to be able to reflect on their own experiences and on their personal understanding of successful outcomes. This methodology is located in narrative enquiry, a qualitative framework drawing on experiential and transformative learning theories. At the time of writing the paper, the study will not have concluded and what will be offered are data and interpretations from one of the institutions involved in the study.

Nick Zepke teaches and researches in the general area of adult education with divided interests in the sociology of knowledge, futures studies and policy studies on the one hand, and learning, teaching and assessment, on the other. This paper reports on early data garnered for a research project funded by ITPNZ

Linda Leach has been involved in adult education for longer than she cares to remember.  Currently teaching adult education programmes at Massey University she has also worked at Otago Polytechnic and Wellington Polytechnic; in student learning support and staff

development.

n.zepke@massey.ac.nz

L.J.Leach@massey.ac.nz
Exploring Numeracy within Vocational Training at a Polytechnic 

Phil Kane, Numeracy Developer Team with the Unitec Cluster 

Janet Hogan and I worked as numeracy developers with tutors and managers at Unitec, as part of a Learning for Living professional development cluster. Learning for Living clusters typically comprise around 12 to 15 participants representing 4 or 5 education providers. Unlike other cluster groups, this was in-house and made up entirely of Unitec staff. The staff were from UATI (the Unitec Applied Technology Institute) and Foundation Studies, including Special Needs.    

The objective of the Learning for Living clusters is to form learning communities of tutors and managers working together in learning communities to increase their skills in teaching reading or numeracy to adults. The Unitec Numeracy Cluster is currently in its third and final phase of the project.

In this cluster most tutors were teaching numeracy to students within vocational contexts; consequently, they had other challenges and perspectives when teaching their courses.  I will describe some of the issues brought out by the vocational tutors there, and in other places. I will also explore ways where numeracy strategies may be used to help tutors become more confident in teaching numeracy within their courses. 

Phil Kane is a developer with the Learning for Living Numeracy team, which has been working throughout the country with tertiary education and training providers. In this role, he has met many people who have similar stories to tell about their past dealings with number, though he has observed that many do not see how numerate they really are. He is also teaching Mathematics and Numeracy to Foundation and Bridging students at Manukau Institute of Technology. Both roles provide interesting challenges, and one tends to complement the other.

phil.kane@manukau.ac.nz

Implications of the government recognition of dyslexia for adult learning and teaching in New Zealand post-compulsory environments

Linda Rowan, Massey University, Palmerston North

On  19 April 2007, the New Zealand government acknowledged their recognition of the learning difficulty dyslexia. Although government strategy and policy is slow to follow on from this recognition, adult dyslexics now have the reassurance that their unique ways of learning will be recognised in post-secondary education. Or will they? Bridging educators have the opportunity to respond to the changing tertiary environment by opening the eyes of dyslexics to a new concept of education. Based on international studies of dyslexic student experiences of higher education this  workshop looks at the challenges facing tertiary educators. We will look at  the assumptions made about adult learners and adult teaching, and consider opportunities for  using a wider range of tools for teaching, evaluation and assessment with adult dyslexic learners.

Linda Rowan is currently a part-time tutor for Communication in Science papers in the School of English and Media Studies at Massey University, Palmerston North, where she is also studying towards her Masters in Adult Education. She has an interest in the transition and retention of students into tertiary learning and the academic preparation of first year students that will assist them to complete their studies. The learning difference of dyslexia is part of her family experience.

L.M.Rowan@massey.ac.nz
Improving Student Success in Pre-Employment Trades Programmes:

Two case studies

Elly Govers, Heather Martin, Margaret Williams, Eastern Institute of Technology, Hawke’s Bay

Pre-employment trades programmes in our institution have generally had low retention and low pass rates in recent years. These programmes are often open entry and many of the students enter with few or no school qualifications. 

This paper describes different case studies in two pre-employment trades programmes exploring the opportunity of mentoring to lower barriers for students to seek learning support and to address student difficulties with literacy, numeracy and study skills. The ultimate goal was to increase student success in these programmes.

The paper discusses strengths and weaknesses of each case, concluding that mentoring has potential to support the diversity of students and their needs, provided it is integrated into the design of the programme and that sufficient training and support for mentors is provided.  

Elly Govers completed a PhD in physics and a Diploma in Teaching and then taught science and mathematics at a polytechnic in the Netherlands. Her interest and her role shifted gradually from teaching to curriculum design and teacher support. For five years she worked as academic advisor at a university in the Netherlands. Since 2003 Elly has worked as academic advisor at EIT Hawke's Bay, supporting staff and management in the development of programmes and in quality assurance issues. She is currently studying towards a Doctorate in Education at the University of Waikato in the field of curriculum design in a polytechnic. 

Heather Martin, has been involved in teaching foundation mathematics for more than 20 years. She has always been interested in the way students approach mathematical questions. Currently, Heather is Manager of Learning Services at the Eastern Institute of Technology.

Margaret Williams is a Senior Academic Staff member at EIT and holds a number of Adult Education papers from Massey University. For the last 5 years she has lead the Hairdressing department with a  team of 5 tutors. She is committed to foundation learning and giving these students the opportunity and skills to succeed and be the best they can be.  

egovers@eit.ac.nz

hmartin@eit.ac.nz

mwilliams@eit.ac.nz

The heart of good teaching 

Kitt Foreman, Deborah Brownlie, AUT University, Auckland 

Teachers are constantly presented a plethora of information on how to become more effective practitioners. Do you ever feel that in the constant search for optimal teaching strategies and best practice that the very person responsible for teaching is often neglected? Teaching and learning is about people. Teaching is an intimately human activity and at its very core lies the teacher. In this workshop we will explore the idea that the most important aspect to good teaching is being your-self. Teaching from who you are is at the heart of your teaching practice; it is the essence that brings life and breath to your classroom. The workshop will highlight the concepts of teacher identity, authenticity, student relationships, sacred teaching moments and inspirational teachers. In considering these concepts we seek to bring a refreshing perspective to the role of the teacher and to affirm that; “The most liberating stage of teaching was when I could allow, not only my students but also myself to be a whole person in the classroom” (Lightfoot, 1985, p.225).

Kitt Foreman and Deborah Brownlie are lecturers at the AUT University where they teach in a pre-degree programme underpinning the Health Faculty. The programme comprises a diverse student cohort with variable educational experience. Both lecturers focus on initiatives that cultivate student confidence and success. They are discovering that being yourself in the classroom not only benefits relationships but makes teaching more enjoyable and fun.

deb.brownlie@aut.ac.nz






kitt.foreman@aut.ac.nz
Retention data as an indicator of success: the blunt instrument

Alexandra McKegg, Unitec, Auckland
This research project set out to collect data on retention in the School of Foundation Studies at Unitec, New Zealand. It was hoped that this information could build a picture to inform practice. It was hoped that finding out from the students why they departed from the programme could point to processes and procedures which could be adjusted to improve outcomes. The data does show that key groups, which the literature indicates are difficult to retain, are departing the programme at higher rates. While this data provides a snapshot of the programme at a given time, further quantitative and qualitative data would need to be collected before any patterns could be detected that could inform practice. Furthermore, the question is asked how effective a tool is retention data for evaluating the success of a programme? 

Alex McKegg has an M.A. in History and a GradDip in Adult Learning and Teaching. She has been working in bridging education for over 12 years and currently holds the position of Associate Head of School and Programme Director in the School of Foundation Studies at Unitec. Professional and research interests for the last few years include, developing learning communities, professional development in adult literacy education and methods of evaluation. 

amckegg@unitec.ac.nz

Education is Everything

Ljiljana M Jovanovic, AUT University, Auckland

Motivation has always been a high issue in tertiary education. The group of students involved in the study was in the same age group and with extrinsic type of motivation, but diverse in terms of ethnicity and academic abilities. Most of students in the group perceived the course as an instant entry to a degree. 10 students out of 17 completed 7th form but did not pass bursary exams. Their goal was to gain an entry into a degree, and after completing qualification to continue studying at a higher postgraduate level.14 students out of 17, believed that education is extremely important, with a long-term goal for 9 students being to work abroad after completing their studies. 

Students were given a questionnaire with the Rosenberg self-esteem test. Descriptive statistics, correlation and regression analyses were used in the analysis of data. Statistical analyses showed that strong parental involvement and support, both emotional and financial, significantly increased students’ self-efficacy. 

Ljiljana Jovanovic trained in medicine overseas and is a qualified paediatrician with more than 12 years teaching experience in paediatrics. She has taught at all levels during her teaching career and is now teaching on the Health Faculty bridging course in the School of Foundation Studies at AUT University – teaching that she finds exciting and at the same time challenging. Her students' success is her biggest reward. She is also involved in educational research and is doing her PhD in Health Science.

ljiljana.jovanovic@aut.ac.nz
Bridging Physics Workshop 

Teresa Fernandez, Centre for Foundation Studies, The University of Waikato

The aim of this workshop is to share ideas and experiences on the Bridging Physics programmes run at different institutions. The author is a Bridging Physics educator at the University of Waikato Foundation Studies programme and has also taught Physics for the Certificate for University Preparation (CUP) at Waikato University.

Physics is often seen as a difficult subject for the students attending bridging studies, and for various reasons. The international students taught in the Foundation Studies programme come with a range of content knowledge background, but they also have the added difficulty of language as many would have learnt physics in a language other than English in the past. Also the large class sizes and emphasis in some of the countries that the international students come from have led to laboratory work in the Foundation Studies programme being a major hurdle for them initially. Some have not even used the vernier callipers or the micrometer screw gauge, or even a multimeter. Yet during the course of the programme, students have shown much enthusiasm and have often mentioned the laboratory work as being an exciting part of the Physics course. Another challenge the international students face is doing library research on a topic in Nuclear/ Atomic Physics, writing up a report with references and giving a seminar on their chosen topic often using PowerPoint presentations. Some students excel in this, especially setting up interesting PowerPoint displays; however others find it quite stressful and they often resort to just reading their report. There are issues of plagiarism and students are aware of the implications.

As for Bridging Physics for the domestic students, the major challenge is the range of abilities in the group of students and the large class sizes in the programme. Thus the programme has to be pitched at a level that satisfies the needs of most of the students. Often there is a rush to complete the broad content coverage of the syllabus so that the individual needs of the students could be overlooked. Also the majority of the domestic students attending Bridging Physics seem to have impoverished Physics backgrounds, especially in their conceptual understanding and in their mathematical capabilities.

In this workshop, I will present the programmes run at Waikato University for Bridging Physics and describe the experiences and strategies used to tackle some of the challenges mentioned above. It is also a chance for other Bridging Physics/Science educators to discuss their programmes, experiences and strategies used to provide effective bridging in Physics for students. Often we hear of the need for people with a science background for the skilled jobs to support our economy; yet the Science and Engineering departments at our universities still struggle to claim their students. I feel that Bridging Physics has an important part to play in that arena.

Teresa Fernandez  is a Senior Teacher at the Centre for Foundation Studies, at The University of Waikato, teaching physics. She has recently completed a PhD on Physics Curriculum changes in New Zealand Secondary Schools and has taught physics in secondary schools in Singapore and New Zealand.

teresafz@waikato.ac.nz

Working with Trade Students

Christine Chandler, Kaaho Nelson, Shirley Porter, Ivan Wanhill, Bay of Plenty Polytechnic, Tauranga 

In the past, mathematics has been a barrier to many students in the electrical engineering and the introductory carpentry courses. This presentation looks at the collaboration between tutors and literacy and numeracy support staff in an effort to reduce these barriers and improve success and retention. A range of strategies was either planned in professional conversations or evolved as the semester proceeded – several strategies were particularly geared to raising the achievement of Maori students. Results to date indicate a dramatic improvement – not just in completion of the course, but also in achieving the qualification. There is a cost, but we feel we have proved it can be done.

Christine Chandler, Foundation Learning, Student and Staff Support Services 

Kaaho Nelson, Carpentry 

Shirley Porter, Mathematics and Science, Student and Staff Support Services

Ivan Wanhill, Electronics 

Bay of Plenty Polytechnic, Tauranga. 

Christine.Chandler@boppoly.ac.nz
Kaaho.Nelson@boppoly.ac.nz
Shirley.Porter@boppoly.ac.nz

Ivan.Wanhill@boppoly.ac.nz
An Integrated Approach to Course Design for Foundation Education 
Matthew Farry, Trisha Hanifin, Unitec, Auckland


One of the ongoing challenges facing bridging and foundation educators is the

(re)design of courses to produce meaningful learning outcomes for both the learner and the institution. With this challenge in mind, this paper presents a theoretical and practical framework for “integrated” course (re)design for foundation courses. The framework can be located in the paradigm shift from teaching to learning in higher education. 

This shift and, in turn, the (re)design framework, is an attempt to move beyond a traditional approach of presenting and testing a set of decontextualised academic skills. It is argued here that the purpose of academic study skills foundation courses is to enable students to become active readers and writers who can adapt their skills and strategies to a variety of learning contexts and tasks and who realise the connection between these skills and strategies and the larger process of information management. It attempts to go even further than this and include learning outcomes such as enhancing students’ interpersonal and team interaction skills, and preparing them to be lifelong learners. 

The paper is divided into two sections. The first section presents a brief introduction to the theoretical strands drawn on to construct a suitable design framework for foundation and bridging courses. The framework incorporates the idea of “integration” both in the conceptualisation of the design process and in the teaching and learning strategy of the course itself. The framework draws on Fink’s (2003) approach to integrated course design, in which he argues that for a course to produce significant learning outcomes, the learning outcomes, assessments and teaching and learning activities should be integrated. It also draws on literacy perspectives (Beuhl, 2001), which argue that designing effective learning activities, outcomes and assessments requires integration between the learner, text and context.  

The second section guides the audience through the design process by presenting a case study in the form of a module entitled Intercultural Communication and Cultural Diversity from a level three academic study skills course currently being (re)designed at Unitec, New Zealand. The module is presented as a teaching and learning strategy that demonstrates yet another aspect of integration in which skills and strategies are integrated and contextualized.  

This paper is a work in progress, in the sense that it is part of an ongoing dialogue among a group of reflective practitioners in the School of Foundation Studies at Unitec. 

Matthew Farry is a Lecturer at the School of Foundation Studies, Unitec, New Zealand. After receiving his doctorate in social anthropology from the University of Otago in 2001, he relocated to the Middle East where he held the positions of Director of Communication at the American University Institute of Culture and Education (C&E AUI), Beirut, and Assistant-Professor in the Division of Social Sciences and Education at the Lebanese American University, Beirut. His interests include faculty development, curriculum development, course design and intercultural studies. 

Trisha Hanifin is the Co-ordinator: Foundation/Bridging Developments at Unitec. She has worked in adult education and adult literacy for over twenty years. She has taught learners and trained tutors in a range of contexts including community literacy, workplaces and pre-employment and vocational training programmes. Since 2002, Trisha has been involved in a number of advisory, development, research and training projects which have focused on understanding the professional development needs of adult literacy and vocational tutors. Prior to her current role at Unitec, she worked as a Professional Development Coordinator for Workbase where she created resources and developed training packages on teaching reading and writing to adults. 

mfarry@unitec.ac.nz





thanifin@unitec.ac.nz

Attitudes and Expectations – the outcomes of a study into the achievement of bridging students on a Bachelor of Health Science (Nursing) programme

Trevor Barnard, Helen Scott, Willem Fourie, Manukau Institute of Technology, Karen Davis, Victoria University

This workshop will present the background to, and the results of, an audit into the achievement of students who have graduated from a foundation programme and gone onto studying on a BHSc (Nursing) programme. 

The study compares the results achieved by two groups of students – Foundation graduates and students with direct entry – over three years on a nursing degree programme. It was conducted jointly by staff of the two departments of MIT in an effort to gain empirical evidence of how successful Foundation students have been after leaving the Foundation Education (FE) programme and joining a degree programme.

The results of the study indicate that FE students achieve as well as non-FE students on the degree programme but the study has raised important questions for bridging educators which will be discussed in the workshop.  Specifically: 

· how are links formed and maintained between bridging programmes and destination departments

· what have been the attitudes of staff across the departments towards bridging students

· should bridging students be achieving better, not just as well as, as other students on degree programmes. 

Trevor Barnard is a Programme Leader at the School of Foundation Studies at MIT.  His teaching mainly involves teaching chemistry and science to pre-degree nursing students and is currently completing a Master of Education.

Helen Scott is a Programme Leader on the Bachelor of Health Science Programme at MIT.  She teaches on a variety of nursing courses and has recently completed an MBA through Southern Cross University.

Willem Fourie is the Deputy Head of the Department of Nursing and Health Studies at MIT. He lectures in research and prior to coming to MIT was the Head of Nursing at the University of Fort Hare in South Africa.

Karen Davis is the Manager of University Preparation programme at Victoria University of Wellington.  Prior to that she was a Programme Leader at the School of Foundation Studies at MIT, where she led the Communication team.

trevor.barnard@manukau.ac.nz

helen.scott@manukau.ac.nz

willem.fourie@manukau.ac.nz

karen.davis@vuw.ac.nz
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